
 
 

 
 
 
 
 
 
 
 
 
 
 

 
 

Report for  
Reading Recovery in Europe 

2020-21 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Institute of Education 
Reading Recovery Europe 



 

2 
 

 

 
 

 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Reading Recovery Europe 
International Literacy Centre 
UCL Institute of Education 

20 Bedford Way 
London WC1H 0AL 
 
Tel: 020 7612 6585 

Web: 

http://www.ucl.ac.uk/reading

-recovery

-

europe/ 
 
 
 

 
 
The name Reading Recovery is a registered trademark of the UCL Institute of Education.  

http://www.ucl.ac.uk/reading-recovery-europe/


 

3 
 

 

Contents 

Introduction .............................................................................................................. 4 

1. 



 

4 
 

 

Introduction 

 

Reading Recovery™ is a short-term intervention for children who have the lowest achievement 
in literacy learning in their first years at school. Children are taught individually, by a specially 
trained teacher for 30 minutes each day for between 12-20 weeks of instruction. The goal is 
for children to develop effective reading and writing strategies in order to work within an 
average range of classroom performance. Reading Recovery is an early intervention. Once 
children begin to fail, opportunities for them to regain normal progress among their peers 
become more difficult and more costly to achieve. There is also strong evidence that school 
failure leads to lack of self-esteem, diminished confidence, school dropout, and other negative 
outcomes.  

 

There is substantial independent research evidence (D’Agostino & Harmey, 2016) supporting 
the conclusion that Reading Recovery can be an efficient and effective means of overcoming 
literacy difficulties for many children when delivered as designed.  It is particularly effective for 
those most at risk of failure, such as children in poverty, children with limited control of English 
and those who have made the least progress in their pre-school and early school experience.   

 
Key to the successful implementation of Reading Recovery, is the effective delivery of the 
professional development programme and the consistent daily teaching of pupils. Three levels 
of professional staffing provide a stable training structure: university-based trainers who train 
and support teacher leaders; local level teacher leaders working at local level, who train and 
support teachers; and school-based teachers who work with the hardest-to-teach children.   

 

Reading Recovery is most effective when it forms an integrated part of literacy provision in 
schools.  Reading Recovery Teacher Leaders and teachers are a valuable resource and in 
addition to providing effective early literacy intervention, can play an important role in 
developing and implementing whole-school support. The success of any intervention such as 
Reading Recovery is influenced by the quality of the decisions made to ensure that 
implementation is as designed.  

 

Reading Recovery is one of the most carefully monitored initiatives on literacy intervention. 
Since 1994, routine annual monitoring has documented outcomes for all children served in 
Reading Recovery. Consistently positive outcomes have been shown worldwide, with a large 
majority of children who completed the programme reaching age-appropriate levels of literacy. 
This is supported by independent research evidence which also indicates that the effects of 
Reading Recovery are long lasting (Hurry & Fridkin, 2018).   

 
The school year 2020-21 saw continued disruption to the implementation of Reading Recovery, 
with programmes put on hold during school and class closures, due to the Covid-19 pandemic. 
Monitoring of programmes and long-
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from their Reading Recovery teacher.   This support was not recorded as Reading Recovery 
lessons but is testament to the ways in which local implementations were able to continue to 
support the most vulnerable children and contribute to how schools supported the most 
vulnerable families. 
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This report also provides information regarding implementation factors, including teacher and 

Teacher Leader deployment that may support or hinder the success and efficiency of Reading 

Recovery. 
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Special cohort group 
 
Certain groups of children have been shown to be vulnerable to academic underachievement, 
including children of travellers, children of asylum seekers or refugees, and children in care. 
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the most difficult to teach children. After this initial year, Reading Recovery teachers are 
required to participate in ongoing PD under the support and guidance of their teacher leader, 
in order to maintain their accredited status.   
 
Table 1b presents how the 735 professionals working in Reading Recovery in Europe during 
2020-21(of whom 722 entered pupil data)  were deployed. The high number of teachers 
entering data who did not report their deployment during 2020-21 may indicate that the 
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2. Efficiency 

In this section, we provide data on the efficiency of the programme delivery, and in particular 
whether the intervention was delivered as a daily programme with sufficient intensity to meet 
struggling learners' needs.  Failure to deliver Reading Recovery as designed results in less 
children served and extended programme lengths and therefore a higher cost to implementing 
Reading Recovery. 
 

Length of programmes 
 
Reading Recovery is a short-term intervention. There is no prescribed length to children’s 
programmes although teachers work to make programmes meet children’s needs in the 
shortest time that is achievable, in order to provide opportunities to as many children as 
possible.  Teachers tend to take a little longer to achieve their goals during the year of training 
and those children who start with very little in place may take longer to get under way.  
Table 2a presents the average number of calendar weeks in programme and lessons received 
by Reading Recovery pupils who completed their programmes in 2020-21. Attendance data for 
1652 completed programmes were available – 1216 with successfully discontinued 
programmes, 436 referred. However, 3 discontinued programmes had missing data.  

 
 

Daily teaching 
 

Children selected for Reading Recovery are those finding it hardest to learn to read and write.  
The delivery of daily lessons is an essential factor in enabling those children to make the 
accelerated progress necessary for them to catch up with their faster learning peers. When 
daily lessons are delivered, Reading Recovery programmes take between 12 and 20 weeks.  
Large numbers of missed lessons make progress slower and therefore fewer children get the 
opportunity to receive a Reading Recovery programme. 
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a Missing data  n = 3 
b Missing data  n = 2 
c Missing data  n = 3 
 

 
The lack of daily lessons in some programmes indicated in the data will have necessitated 
longer programmes, meaning that teachers could not move on to identify and teach further 
pupils in need of programme places as quickly or as frequently as they would have done in a 
normal year.  Disruption in schools due to Covid-19 meant that programmes were much 
longer than in a typical year. Some programmes were as long as 42 weeks. Data from the 
1652
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3. Effectiveness of Reading Recovery  
 

This section reports on effectiveness – whether the intervention goals are achieved under 

real world conditions and whether the gains are maintained beyond the intervention period.   

 

Programme completion 
 

w4In 
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Table 3b - Background characteristics, programme participation and outcomes of children who completed Reading 
Recovery during 2020-21 

 Characteristic 

 
Number 

of 
children 

%* 
Mean 

Number of 
Lessons 

Entry 
Mean 
Book 
Level3 

Exit 
 Mean 
Book 
Level 

Number of 
children 
making 

accelerated 
progress 

% 
Accelerated 

progress 

All children 1652 100 71.61 1.70 15.74 1216 73.6 

Entered the programme 
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3 Reading Recovery book levels run from Level 1 to Level 25,  offering a systematic way of using books from many schemes and series so that teachers can match books to 
the needs of their pupils.  Books are evaluated to provide a numeric level of challenge, the levels are trialled with pupils and then organised into a teacher resource, The 
Reading Recovery Guide to Book Selection. 

Ethnicity 

 

White - Irish 791 47.9 75.98 1.19 15.72 566 71.6 

White - Any other 165 10.0 74.18 2.25 16.12 123 74.5 

White - Irish Traveller 45 2.7 79.14 0.56 12.47 24 53.3 

White - British 352 21.3 64.30 2.70 15.71 270 76.7 

White - Maltese 49 3.0 56.29 1.41 16.98 43 87.8 

Any other ethnic group 28 1.7
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*Percentages are column percentages calculated within each sub-heading  

Special Educational Needs Status 

 

No need identified 957 57.9 70.41 2.02 16.52 771 80.6 

Receiving school-based 
support 

531 32.1 72.85 1.28 14.85 343 64.6 

Has been assessed by a 
psychologist or other 
specialist professional 

141 8.5 74.56 1.10 13.79 87 61.7 

Has a statement of SEN or 
in receipt of specialist 
support/funding 

23 1.4 75.09 1.65 16.22 15 65.2 
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Table 3c: Average Scores on Observation Survey tasks of children with completed Reading Recovery programmes, at entry and exit 
from the programme 

 

  
 

Total 
Pupils 

Book  
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In 2019-20, the average book level on entry to Reading Recovery was 1.53 with a standard deviation of 2.01.  Data collected from pupils in 
2020
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Consistency of outcomes across all national contexts 

 
Mean exit book level ranged from 11.67 to 19.50 across all Reading Recovery centres in 

Europe, although there was an outlier of 7.17 from one centre and 10.18 from another centre. 

The lower quartile shows 25% of scores fell below 14.85, while the upper quartile shows 25% 

of scores were above 17.04. The median exit book level was 15.97 and shows a fairly normal 
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Progress after Reading Recovery by exit status 

After the completion of their programmes, children are carefully monitored as they adjust to the 
withdrawal of daily intensive support. Some children may find their progress temporarily 
checked as they make this adjustment.  This is shown by Table 3e.  Scores for book level and 
writing vocabulary demonstrate that progress is being made in the weeks and months following 
individual Reading Recovery lessons.  This progress is reflected in standardised scores.  The 
large standard deviations for the age-related standardised scores suggest that for some pupils, 
progress immediately following a Reading Recovery programme is slow, then reverting to an 
age-related trajectory of progress between three and six months.   
 
Follow-up data collected three months after Reading Recovery programme had ceased were 
available for 318 pupils, 268 whose programmes were discontinued and 50 whose 
programmes were referred. These pupils will have completed their programme between April 
2020 and April 2021.  
 
Follow up data collected six months after Reading Recovery programme had ceased were 
available for 321 pupils, 267 whose programmes were discontinued and 54 whose 
programmes were referred. These programmes will have ended between January 2020 and 
January 2021. 
 
The follow-up data reported in Table 3e were impacted by COVID-19 as they refer to Reading 
Recovery implementation during the pandemic. The numbers of children whose progress was 
monitored is less than in a typical year, since follow-up testing would have occurred only 
when schools were open and teachers were available.  
 
Follow-up data for pupils finishing their programmes during or after May 2021 will be part of 
the report for 2021-22. 
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Table 3e: Follow-up scores on Observation Survey tasks of all completed 
programmes  
 

Assessment 

Point 

Total 
Pupils 

Book Level Writing 
Vocabulary 

BAS Reading 
Age 

Mean SD Mean SD Mean 
(reading age 
equivalent) 

SD 

  Discontinued 

At 
discontinuing 

268 18.51 3.14 40.79 16.21 
34.66 

(6 years 7 
months) 

10.86 

At three 
month follow-
up 

268 20.15 4.14 43.25 17.79 
40.97 

(6 years 10 
months) 

11.97 

Referred 

m
0 G

215.81* n
BT
1 re
f*
413.41 526.15 53.76 43.44 r98.056488.44 <</MCID 3 TJ
ET
Q
q
216.41 526.15 53.76 
215.81
W* n
BT1 re
f*
413T
Q
q9c1 3558.29 584.14 Tm
0
215.81
W* n
BT1 re
f*
4133.87 526.15 49.08 43.44 
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Appendix A: Progress in Reading Recovery 
 

 

 
 
 

Typical text 
at Reading 
Recovery 
book level 
1  
 

 

 

 

 

Typical 
text at 
Reading 
Recovery 
book level 
8 
 
 
 

 
 
 
 
 
 
Typical 
text at 
Reading 
Recovery 
book level 
16
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Appendix B: Teaching in Reading Recovery 
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establishing contact with children and families on an individual basis. Other reasons 

included lack of IT resources in school and shielding. 

 

How many teachers could find other ways to stay in contact in March 2021? 

Despite not being able to teach, many teachers found ways to stay in contact. The 62 

teachers not able to teach reported on the ways they kept in touch. 43 reported that 

they did find at least one other way to stay in touch in some way.  33 reported that 

they also regularly delivered books to pupils’ homes, 14 reported writing letters to 

their pupils, 14 reported having regular phone calls or texts with their pupils, 43 

stayed in contact with the child by communicating with their parent or caregiver and 

25 reported posting activities and resources to their pupils’ homes. 
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evidence of the strengthening of a partnership approach between teachers and 

parents/caregivers of children receiving Reading Recovery.  

 

 

https://www.tandfonline.com/doi/full/10.1080/00131911.2021.1966389
https://www.tandfonline.com/doi/full/10.1080/00131911.2021.1966389
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